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Introduction
Lincs About Town is part of the Extensive Urban Survey (EUS) funded by Historic England and Lincolnshire County Council. Historic England started the Extensive Urban Survey, surveying towns, in 1992 and is working its way round the country. The project in Lincolnshire began in 2018. The Project Officer, an Archaeologist, is carrying out research to compile detailed reports on 30 towns: 
Alford, Barton upon Humber, Boston, Bourne, Brigg, Caistor, Cleethorpes, Crowland, Crowle, Epworth, Gainsborough, Grantham, Grimsby, Holbeach, Horncastle, Hykeham, , Kirton in Lindsey, Louth, Mablethorpe/Sutton on Sea, Market Deeping, Market Rasen, Scunthorpe, Skegness, Sleaford, Spalding, Spilsby, Stamford,  Wainfleet, Woodhall Spa, Wragby.
Eleven towns benefit from an extended outreach programme. These are:
Boston, Cleethorpes, Crowle, Epworth, Gainsborough, Grantham, Holbeach, Horncastle, Scunthorpe, Sleaford and Spalding.
The project documents the historical and archaeological background and character of 30 Lincolnshire towns. At the end of the project each town will have its own section on the LincsAboutTown website sharing:
· Historic Urban Character Types (HUCT) 
· Historic Urban Character Areas (HUCA)
· Heritage Values. 
This is a live project, running from 2018 to 2022. The Project Officer is approaching the task town-by-town. She is gathering evidence from Ordnance Survey maps and documents held at Lincolnshire’s Historic Environment Record (HER). She then uses a QGIS system to map the evolution and changes of each town. Initially intended for planners, this work provides a context to historical and geographical investigations and fieldwork.
These resources are part of the engagement programme for Lincolnshire’s Extensive Urban Survey, supporting teachers, heritage groups and youth group leaders, to engage young people with their local heritage.
The main objectives are to:
· Build a sense of identity rooted in the local community
· Broaden horizons
· Develop skills
· Provide opportunities for pupil/student-led research, fieldwork, displays, exhibitions and sharing.
The guiding principles for the resources are built around research with young people. They enjoy learning by:
· Working with and alongside experts 
· Asking questions that are important to them
· Listening but also having their voices heard
· Creating a response to what they see, hear, feel, touch, even taste, and learn
· Seeing their work displayed or making an impact in the wider community
· Working with people of all ages for the good of their community. Some even want to work alongside (or competitively with) adults including parents/carers.
The resources complement Historic England’s Heritage Schools Programme. More detailed information and further teaching resources are available on 'Lincs to the Past'  which also contains a timeline for Lincolnshire. 
Sources of information 
It is not possible to include assets for every town in this resource,  however, teachers can access assets to illustrate the story of a town through the Lincs About Town website or through Lincolnshire HER. 
HERs across the country record all things known about the historic environment of our places. Their information about places, including our towns, comes from archaeological reports, old books, images, maps, aerial photographs and local people. This information is recorded in a database and plotted on a map. This information is publicly accessible and free to use in a classroom setting. 
Not everything in the HER can be included in the database records, so if people want to find out more about where information comes from, they can either look for the sources used to create the record, or they can ask the HER staff for help.
Lincolnshire Archives look after old documents and the museums look after all the artefacts or objects. 
Both contemporary and old photographs of buildings in local towns can be sourced from the Lincolnshire Archives via LincstothePast by searching the Illustrations Index. Email ArchiveCopies@lincolnshire.gov.uk



Structure
The resources are designed to be flexible for teachers to tailor to meet pupils’ needs. At upper Key Stage 2 and Key Stage 3 the focus is on developing historical and geographical enquiry skills, similar to those used by the Lincs About Town Project Officer. 
This resource, Place Detectives, is structured around six sessions. Timings are for guidance only.
Place Detectives Session Notes  
1. Place detectives (Our School)
2. Place detectives (Our School Field Work)
3. Place detectives (Mapping the Evidence)
4. Place detectives (Mapping the Evidence Our Town)
5. Place detectives (Valuing Heritage)
6. Place detectives (Exploring Heritage Values Poetry)
Within the Session Notes, there are:
· Detailed session notes 
· Activity Mats for pupils to guide their own learning
· Assets (photographs, documents, maps etc)
· Place Detectives EUS PowerPoint.
There are complementary resources:
· Background Information Extensive Urban Survey (generic information that can be used in a local context)
· Lincolnshire through Time a brief overivew of life in Lincolnshire at historic periods most commonly taught in schools and activity ideas.
Session 1 Place Detectives Our School
The premise of this session is pupils learn the skills of the Project Officer, an Archaeologist, who is compiling Lincolnshire’s Extensive Urban Survey. The first session starts from what the children know about the history of their school. Pupils research the physical and cultural history of their school and create a response to share within the school community. At the same time, they gather data that can be mapped onto a GIS map. By the end of the session pupils will know about simple research questions and techniques.
Session 2 Place Detectives Our School Field Work
In this session pupils learn about Field Work as part of an Archaeologist’s work. They will put together a risk assessment, plan a route, look for evidence about the age of the school building and how and why it was built. They will also look at how to organise the evidence to build a picture.
There are Activity Mats for more cross-curricular work to embed learning around names of buildings, roads, towns (What’s my name) and then structures and features of buildings (Investigating Buildings). By the end of the sessions, pupils will be able to write/construct a short summary of the history of their school bringing together all the evidence they have found.
Session 3 Place Detectives Mapping the Evidence
In this session pupils investigate maps from GIS maps through to historic maps. They examine similarities and differences and look at how people may have used maps differently in the past to now. Pupils create a Timeline of Maps. They then choose an era to investigate further using the Lincs Through Time resource as a starting point. From this resource they create an image of everyday life for people in Lincolnshire. This activity can be linked to a specific period of study fitting with the curriculum (see Lincolnshire Through Time for more historical context) or it could be used to build an actual timeline showing how we used to live in Lincolnshire.  
Session 4 Place Detectives Mapping the Evidence Our Town
This session uses the tools from Sessions 1 and 2 to investigate the heritage of the town. 
It allows pupils to build on their skills and try them out further afield. These sessions focus on research skills and field work to build a picture of the town at various points in history. Pupils also use photographs as primary sources to look at the ages of buildings. At the end of this session pupils should be able to create and illustrate a timeline of the town that will fit into a local study or the study of a specific historical period. 
Session 5 Place Detectives Valuing Heritage
Session 5 is all about Heritage Values and explores how pupils feel about the area where they live. They make a presentation from the evidence they have gathered so far to share with the rest of the class. Together the class mark the town in terms of the four Heritage Values. 
Session 6 Place Detectives Exploring Heritage Values Poetry
The final activity is to create a poem that illustrates the town from the perspective of the four Heritage Values. Activity mats provide further ideas for creative work to interpret pupils research findings and locate it in the town through a dramatic trail.





Place Detectives
The Lincs About Town project has two key elements:
· Compiling records for the Extensive Urban Survey 
· A community engagement project.
In these sessions young people will learn to use the tools and skills of archaeologists, archivists and heritage experts to learn about and share stories about place. They will find out about the Historic Urban Characteristic Types and Areas and assign their own Heritage Values to places they know well.
When they have learned how to use these tools, they will be able to investigate the history and geography of buildings, their town or any other place they choose. They will know which questions to ask, which skills to use and where to find out more. They will also know about sources and interpretations. 
Aims
Young people will develop skills to carry out a historical and geographical enquiry starting with school. They will: 
· Explore historical and geographical enquiry techniques
· Ask relevant questions to uncover clues to the past, present and future of their school and local town
· Apply Heritage Values to their discoveries
· Explore creative ways to share what they learn with the wider community.
Outcomes
· ‘Meet’ the experts (Archaeologists, Curators, Archivists)
· Discover and articulate how their town has evolved over time 
· Explore sources and interpretations
· Produce a creative response.
Ground rules
When running an investigation, it is important to listen to different points of view. What we know about history is based on evidence or sources but there may be many interpretations of these sources. For example, the Britons in Lincolnshire may have had a very different perspective from the Romans on the same events. Encourage constructive and respectful discussion and feedback
Resources 
· Session notes with templates
· Place Detectives EUS PowerPoint
· Activity Mats (What’s My Name, Investigating Buildings Our School)
· Lincs about town

Session 1 Place Detectives: Our School 
	Introduction (5 minutes)
	Resources

	Use the PowerPoint Place Detectives Our School to frame Lincs About Town to the class. 
There is a  short video (at the foot of the page) where the Project Officer introduces the Extensive Urban Survey. Explain that this is a live project. The project aims to plot the stories of Lincolnshire towns by looking at geographical and historical data.
The Project Officer is mapping features onto a Geographic Information System. For each building, plot of land, road or utility, in each town, she gathers information to complete the Extensive Urban Survey Report. She then adds the information to a polygon on an open-source QGIS system.
Pupils are going to work in a similar way. 
They will start by researching the history of school. How old it is and why it was built. Who were the first pupils? They are going to find out about the history of where it was built. They are also going to find out what else was happening in Lincolnshire, the UK and across the world when their school was built. 
	Place Detectives Our School PPT
Slides 1 to 5



EUS Report




	Extensive Urban Survey Report
	

	Name and address of building
	

	EUS ID Digitally generated identity number
	

	Period of origin (Period of origin based on mapping evidence)
	

	Broad Type (what sort of building is it? Civic, Military, Commercial, Industrial, Religious, Utility)
	

	Type (exactly what sort of building is it?)
	

	Source (how do we know)
	

	How certain are we of the information?
	

	Notes
	


The Project Officer then adds this information to a polygon on the QGIS system which creates a coded map. She provides coded maps for key periods in time, creating individual maps showing the town from prehistory to almost the present day.
[image: ]

	What do we know? (10 mins)
	

	Hand out the EUS Report template and give pupils time to read it through individually. Ask where they need help to understand what sort of information is required.
In groups of 2 or 3, ask the pupils to complete as much of the survey as they can about the school. It doesn’t matter how much or how little. Ask them to share what they know.
Discuss the responses and start to question what the class now knows for certain.
	Place Detectives Our School PPT
Slide 6

EUS Report template

	What do we know for certain? (10 mins)
	

	On a blank sheet of paper, ask Pupils to draw a circle. In the centre, write the word Certain.
Ask them to write down all the things they know for certain about their school and its history within the outline. 
Ask them to share what they know for certain with the rest of the class.  Give pupils time to amend the first circle with any new information. Summarise.
	Blank sheets of paper, pens

	Check what they think they know (10 mins)
	

	Ask pupils to draw a second circle around the first. Is there anything else they think they know but are not sure? Ask pupils to label the circle and write what they think they know inside. This may lead to a discussion around reliability of sources exploring: 
· The Internet/social media/fake news
· The library
· Staff 
· Friends and family who may have been pupils previously. 
What’s the difference between what pupils know for certain and what they think they know? Why does this matter?
Revisit the circles in each session to review what pupils know and to chart their learning over the project.
	

	How can pupils find out more (15 mins)
	

	Invite pupils to put together a plan to investigate their school. 
This might be looking at documents from HER, talking to staff at school, interviewing family and friends or other experts, starting a search on the Internet.
When they know what they would like to find out, ask them to frame questions to interrogate different sources of information. Open questions will provide qualitative data. Who, What, When Where, Why and How. These questions are good for gathering information but pupils then have to manage it. So how will they gather this data? Recording, making notes, photographs or videos?
Closed questions will help with quantitative data, so how many people did something or think in a certain way.
	

	Summarise (5 mins)
	

	The Project Officer is compiling detailed records about 30 towns in Lincolnshire approaching this huge task town- by-town. She starts at the Historic Environment Record (HER). HERs across the country are curators of public history. They hold all things known about a town: records on archaeology, maps, old books, images, photographs; all publicly accessible and free of charge (users will need to check copyright for reuse outside a classroom/educational setting).
The Project Officer looks at all the data held on a particular town. She then looks at Ordnance Survey Maps. Maps hold all sorts of clues in the shape of the maps, where a church is in village, medieval field shapes. Early 19th century maps show village boundaries. These help researchers form the story of how a town was formed.
When the Project Officer has gathered as much information as she can, she then adds the data in the EUS report form to polygons on maps.
People who help us to find out more about our heritage are:
· Historian 
· Archaeologist
· Archivist
· HER staff
· Museums and library staff.
There is an additional careers leaflet to support this resource.
	



Session 2 Place Detectives: Our School – Field Work
	Introduction (5 mins)
	

	Archaeologists and historians gather data from documents and records but they also gather data from objects and artefacts. Which objects and artefacts will help pupils find out more about the history of their school?
Invite answers which may include small objects but then introduce the idea of field work. Pupils are investigating school so the best source of information is the school itself.
	Place Detectives PPT 

	Preparation (10 mins)
	

	Before going outdoors to look at the school building, work with pupils to plan a route and work on a risk assessment. Tell them that this will form part of the school’s risk assessment. 
	Place Detectives PPT
Slide 7 Risk assessment

	Ask pupils to identify what the hazards on the route might be. Are there any roads to cross? If so where is the safest place to cross the road? How will they cross the road? Where is it safe to stand to look at a building? What might the hazards be for pupils, for teachers/staff, for members of the public? Which view will help pupils to see hazards? How else might they identify hazards?
	

	Ask pupils to agree rules for their field work (holding hands with a partner, knowing where two friends are at all times, being able to see their teacher, classroom assistant or another responsible adult etc). This can be made more fun by asking the children to keep the adults safe, making sure they don’t wander off etc. 
	

	Looking for evidence (15 to 30 mins)
	

	Before heading out, prompt pupils to look for features in the school building they find interesting. Encourage them to look at shapes, design features, materials, structures, dates or words or plaques.
Start the investigation by walking around the outside of the school in groups (adhering to risk assessment rules) and using clipboards and paper to draw or make notes, or iPads and cameras, to photograph any features in the building they find interesting or that they think help to show the character or age of the building. 
	Clipboards, iPads, cameras

Place Detectives PPT
Slide 9 

	What’s the evidence? (10 to 15 mins)
	

	Back in class ask:
What clues did the pupils find?
Give them 5 minutes to discuss what they have found out and organise their evidence to share with the rest of the class in short presentations.
Share slides of design features of buildings through time to see if this helps pupils ‘date’ the school.
	Place Detectives PPT
Slides 10, 11,12, 13

	How has their field work helped? Do they know more or less than when they started to research school? What are the next steps to find out more?
How much of the EUS survey report can the pupils fill in now?
Ask them to write a summary of their findings so far. They could do this in words or in captions to a cartoon or illustration.
	EUS Report Template

	Summarise 
	

	Summarise findings and introduce the work for the next session which is all about interrogating the evidence.
All of this information starts to build a picture. The Project Officer uses Geographic Information System (GIS) data sets to map all of the evidence. She uses QGIS, an open source app. She is gathers and maps data focusing on:  
· Historic Urban Character Types (HUCT) (table)
· Historic Urban Character Areas (HUCA) 
· The archaeologist then looks at HUCA Heritage Values. 

	




Activity Mats
Activity Mats have been provided to extend investigations. For Sessions 1 and 2 the Activities Mats are What’s My Name and Investigating Buildings Our School. These can be used to create a carousel of activities. There are two Activity Mats that can be used to investigate the school further by looking at its name and its physical appearance. Each activity mat can be used for a full session.
Teachers may also choose to use the resource Lincs through Time to provide context to the historic period in which the school was built.



Resources for Sessions 1 and 2
	Extensive Urban Survey Report
	

	Name and address of building
	

	EUS ID Digitally generated identity number
	

	Period of origin (Period of origin based on mapping evidence)
	

	Broad Type (what sort of building is it? Civic, Military, Commercial, Industrial, Religious, Utility)
	

	Type (exactly what sort of building is it?)
	

	Source (how do we know)
	

	How certain are we of the information?
	

	Notes
	



	Period 
	Abbreviations 
	Date ranges 
	Cut off 

	21st Century 
	21stC 
	2000-Present 
	2018 

	Late 20th Century 
	Late 20thC 
	1975-1999 
	1999 

	Late Mid 20th Century 
	Late-Mid 20thC 
	1950-1974 
	1974 

	Early Mid 20th Century 
	Early-Mid 20thC 
	1925-1949 
	1949 

	Early 20th Century 
	Early 20thC 
	1900-1924 
	1923 

	Late 19th Century 
	Late 19thC 
	1866-1899 
	1898 

	Mid 19th Century 
	Mid 19thC 
	1833-1865 
	1864 

	Early 19th Century 
	Early 19thC 
	1800-1832 
	1832 

	Late 18th Century 
	Late 18thC 
	1760-1799 
	1798 

	Post Medieval 
	P-Med 
	1540-1760 
	1759 

	Medieval
	Med
	1066-1540
	1539

	Early Medieval
	E-Med
	410-1066
	1065

	Roman
	Rom
	43-410
	409

	Prehistoric
	P-Hist
	10000-43
	9999





BroadType puts a building or feature into one of 11 general categories. 
	
	Broad Type 

	1 
	Civic 

	2 
	Commercial 

	3 
	Industrial 

	4 
	Religious 

	5 
	Utilities 

	6 
	Recreation 

	7 
	Military 

	8 
	Communications 

	9 
	Open Space 

	10 
	Residential 

	11 
	Agricultural 



Types provide a little more detail than BroadType. So if a building is a house, or residential, a type might be terrace or bungalows. What might be included in each of these types?
Source is the evidence. What evidence are these characterisations based on.
Certainty is an indication of how confident the Archaeologist can be that the information is accurate. If the information is based on reliable mapping data, then it will be described as Certain. If the map data is unclear then it could be described as Probable or even Possible.




How can we find out more? List all the sources of information you can think of.





What sort of questions can you ask?
Who, What, When Where, Why and How?











Investigating our buildings
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Victorian Schools
The Elementary Education Act 1870, known as Forster's Education Act, set the framework for schooling of all children between the ages of five and twelve in England and Wales.
When Queen Victoria first came to the throne, schools were for the rich. Most children never went to school and struggled to read or write. Children from rich families were typically taught at home by a governess until the age of ten years old. Wealthy boys from the age of ten would then go to Public schools such as Rugby. Girls on the other hand continued to be educated at home.
The poor were introduced to school thanks to the ‘Sunday school’ by Robert Raikes. About 1,250,000 children had an education with this method by 1831.
This was all turned on its head however in 1870 with the passing of the law and schools began to cater for the rich and poor alike. Various names were given to the schools including the British schools and the Ragged schools. Ragged schools got their name from the poor children attending the school.
Village schools typically had smaller classes however the age groups would be varied. It was normal to see a six-year-old child working in the same classroom as a ten-year-old. Due to the size of the school classrooms, schools became regimented and used a lot of repetition as a way of teaching children. Usually the classroom teacher would write on the chalkboard and the children would copy whatever was written. Teaching lacked creativity and it was a strict, uncomfortable place for children to begin their life education.
What were schools like?
Schools were certainly different to the schools we have of today. Within poor inner-city areas there could be anywhere between 70 and 80 pupils in one class!
The schools were imposing buildings with windows high up, to prevent children from seeing out of. The walls of the schools lacked creativity and were often bare or had merely text for the children to look at.
There is this information and lots more here - https://victorianchildren.org/victorian-schools/



Place Detectives Activity Mats
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Sessions 3 and 4 Place Detectives: Mapping the Evidence
In these sessions young people will learn to use maps to explore the history of their town.  
Aims:
Young people to develop skills to carry out a historical and geographical enquiry.
They will: 
· Explore historical and geographical enquiry techniques
· Ask relevant questions to uncover clues to the past, present and future of their local town
· Apply Heritage Values to their discoveries
· Explore creative ways to share what they learn with the wider community.
Outcomes: 
· Awareness of how their town has evolved over time 
· Awareness of maps as evidence of change
· Ability to build timelines using evidence
· Sense of place.
Resources required:
Place Detectives EUS PowerPoint
Activity Mat (Mapping a Timeline, Photos from the Past, Welcome to our Town)
Maps
Bundles from Historic Environment Record
Period of origin chart
Lincs about town



Session 3 Place Detectives: Mapping the Evidence Maps in a Muddle
	Introduction (5 mins)
	Resources

	Start by recapping the work so far, remind pupils of the Extensive Urban Survey and how the Project Officer is using a Geographic Information System to map the history of 30 towns. Use the PowerPoint Place Detectives, Mapping the evidence. Pupils will explore maps as a source of information. 
	Place Detectives PPT


	Show the animation of the maps the Project Officer has created of Holbeach or your town if available. These short videos show how maps can tell a story.
Ask:
What do students think they are looking at? Focus on shapes, colours and dates.
Pupils will revisit these maps.
	Place Detectives PPT
Slide 19

	Mapping the evidence (10 mins)
	

	Find your school on an online map. Ask pupils how they might find the school. How could they find the school without a search facility?
This can lead to a conversation about the features of maps and how they developed over time.  
What sort of information is contained within an online map?
What are the functions and features that pupils can use to find out more?
How can they view the map? As a map, as a satellite image or with street view?
How do we use maps today? How might people have used maps in the past? What might maps have looked like in the past? Why would they be difficult to make?
	Computer, online map

	Looking for clues (10 mins)
	

	When they locate the school, what can they see?
What shape is the school?
What shape are the grounds?
Zoom out. What sort of shapes stand out to pupils? The shapes might be formed by lines (roads, rivers or railways), colours (urban, park or farming land) or lakes or urban areas. How do we know which is which? This may lead to discussions around grids and keys to help us to ‘read’ maps. What about direction?
For teachers interested in carrying out further mapping work this video is extremely useful in showing how to match and interpret aerial photographs and maps. https://vimeo.com/127534905
Can pupils tell what sort of area the school is in? What is around school? Old houses, new houses, green space, something else? Is the school in the middle of a town or in the suburbs?
Switch from Map to Satellite versions. What are the differences they can see now?
	

	Maps in a muddle (10 mins)
	Slide 20

	Now hand out sets of the five maps of Holbeach (or your town if available). These are examples of maps from different eras. 
Ask pupils to look at the maps and see if they can spot what is similar or different in each. 
Ask them to put them in order of oldest to most recent.
Share thoughts around the class.
Ask pupils to explain the reasons for their decisions.
Next put the maps in order of most to least interesting
Again, what are the reasons for their choices?
	Place Detectives PPT
Slides 21 to 27

	EUS Maps in a muddle (10 mins)
	Slide 20

	Next give the pupils the four maps from the EUS and repeat the exercise.
Share the key to the maps
Were the pupil’s assumptions correct?
	Place Detectives PPT
Slides 28 to 30

	Can pupils fill in any more of the EUS chart for the area around school.
Encourage them to think about Broad Types and Types of buildings or features.
	

	Match the maps (5 mins)
	

	Can they match the old maps to the EUS maps. 
Talk about the key and how the colours relate to different features and characteristics.
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Supplementary activity

	Ask pupils to put the maps onto a timeline. The timeline will show how the town has evolved based on the evidence.
Ask pupils to choose an era to investigate or set an investigation to fit with a period of study, such as Prehistory or Romans Britain. 
What might have been happening in their town at these times. The Lincolnshire Through Time resource provides useful background and Lincs to the Past contains further information. 
	Activity Mat 
Mapping A Timeline






Activity Mat

[image: A screenshot of a cell phone

Description automatically generated]
Session 4 Place Detectives: Mapping the Evidence Our Town
	Introduction (5 mins)
	Resources

	This session follows the format of the Session 1 and could replace it if working with older children. The focus of this session is the history of the local town. As in the previous session pupils are encouraged to gather information for the Extensive Urban Survey to be added to a GIS system.
	Place Detectives PPT




	Name (A name to help locate and define the polygon).
	

	EUS ID Digitally generated identity number
	

	Period of origin (Period of origin based on mapping evidence)
	

	BroadType (what sort of building is it? Civic, Military, Commercial, Industrial, Religious, Utility)
	

	Type (exactly what sort of building is it?)
	

	Source (how do we know)
	

	How certain are we of the information?
	

	Notes
	



The Project Officer adds this information to a polygon on the QGIS system.
[image: ]





Session 4 Place Detectives: Mapping the Evidence Our Town
	Brief (5 mins)
	Resources

	Pupils are going to research their town. 
Pupils are going to use their skills to research the history of their town.
Again, it is good to start with what they know and then focus on areas that interest them. Maybe select five or six buildings or areas that tell the story of the town.
This may be in relations to a specific period in history or an aspect that interests them.
	Place Detectives PPT


	What do we know? (10 mins)
	

	What do they know about the history of their town for certain? Use the circle model again.  
Give groups of four pupils a large sheet of paper and some crayons.
Ask them to draw a large circle in the middle of the sheet of paper.
Write down everything they think they know inside the circle.
Next draw an even bigger circle around the first circle.
Is there anything else they think they know? Add these things to the surrounding circle.
What sort of information would they like to find out? Add these thoughts to an even larger circle around the first two.
How can they check out what they think they know?
	Blank sheet of paper, pens/pencils

	Photographic evidence (10 mins)
	

	Give pupils (in groups of four or five) photographs of the town as it is now. (Images can be sourced from the illustrations index of LincstothePast.) Do they recognise the buildings, their purpose and where they are? Ask them to sort the pictures into two piles; one for old buildings and one for new or (for older children) ask them to put the photos/images in order from oldest to most recent.
Which buildings are old?
Which are new?
How can they tell? 
Email: ArchiveCopies@lincolnshire.gov.uk

	Contemporary and old photographs of buildings in the local town can be sourced from the Lincolnshire Archives via LincstothePast by searching the Illustrations Index.

	Next explore the individual buildings. Start with what pupils think they know about the buildings and features.
What is similar and different about the buildings?
Where are these buildings?
	Blank sheet of paper and pen/pencil

	Use an online map to look at the buildings in more detail. Is there anything else they think they know?
	Access to online map

	Town Field Trip
	

	Preparation (15 mins)
Pupils are going to look at the buildings featured in the photographs. 
They need to prepare a Risk Assessment prior to their trip and agree the ground rules. 
Use an online map. What are the hazards on the route? Where must pupils cross the road, where is it safe to stand to look at a building. What might the hazards be for pupils, for teachers, for members of the public? Which view will help pupils to see hazards? How else might they identify hazards?
Ask pupils to come up with and agree rules for their field trip.
They will take iPads or clipboards and paper or sketch pads to photograph, sketch buildings and make notes.
	

	Map a route
Pupils map the route they would like to investigate. What is the logical order in which to visit buildings or spaces? If they map out a route now, they can easily add the EUS data to generate a trail for visitors to the town.
	



	On the trail (minimum 30 mins)
	

	What attracts the attention? Colours? Styles of building? Details on buildings? Patterns in brickwork? What material is the building made from? A good idea when trying to find out how old a building might be is to look up. Most shop fronts will look similar but if pupils look up, they can see more of the building and how it might have been made.
As with the investigation into the school, look at doors, windows, tracery, street furniture, signs for clues to the history of the town.
	iPads or clipboards and paper or sketch pads to photograph, sketch buildings and make notes.


	What’s the evidence? (10-15) minutes
	

	Back in the classroom. Give pupils 5 minutes to organise their findings. What they have found out? When they are ready, ask each group to share with the rest of the class.
How much of the EUS Survey can the pupils fill in for each of the buildings?
How certain are they that this information is accurate?
	

	Combining information and adding to what the pupils know about the school starts to build a picture. The Project Officer uses Geographic Information System (GIS) data sets to map all of the evidence. She uses QGIS, an open source app. Add the data collected to a map to make a Town Trail. Use Story Maps.
See Activity Mat Welcome to our Town.
	

	Summarise (5-10 mins)
	

	Summarise findings and introduce the work for the next session which is all about interrogating the evidence and assigning Heritage Values.
There is an Activity Mat to complement this activity.
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Session 5 Place Detectives: Valuing Heritage
	Introduction (10 mins)
	Resources

	Introduce Heritage Values. 
When the Extensive Urban Survey Project Officer has carried out the research into the heritage of a town; she then has to work out its heritage value. The Project Officer looks at a town’s history from four perspectives.
Evidential – What evidence is there?
How Historic Urban Characteristic Areas (HUCAs) provide evidence of what happened in a place and how this helps us to understand a town’s history. Evidence is what we have been looking at. How old buildings are, what sort of features are in a town, what they look like.
Historical – What can the evidence tell us?
Historical value is about how easy it is for people to ‘read’ the evidence about the history of a place. There may be signs of historic value in buildings, place names, street or field patterns. They can also be events or even people who can help us to learn more about a place.
Aesthetic – Can you see the history of the place?
Can you see the history of the town through the age of its buildings or streets? What does ‘an old street’ look like? Aesthetic value is about how a place has developed, through design or by chance, or through use. It is also about how the historic elements might contribute to a feeling or sense of a place and whether these elements might make it suitable for heritage-led regeneration.
Communal – What does the heritage in the area mean to local people?
Communal value is harder to measure. Communal value can be about commemoration, social or spiritual value. How does a community feel about certain aspects of a town or community? Do families come to feed the ducks here? Do friends meet in the cafes? Do children play games in the streets?
The Project Officer scores towns on each of these criteria.
This next activity focuses on a mixture of the four values, but perhaps the most important one is how the community feels about aspects of the town’s history, so Communal value.
	

	Presentation of findings preparation (30 mins)
	

	Ask pupils to summarise the evidence they have gathered about the history of their school or town into a presentation of no more than 5 minutes in length. They can use the circles from the start of the project to show what they have found out. 
They can create a short film using iPads or a presentation where each member of the team takes a turn to present.
	

	Presenting Heritage Values (20 mins)
	

	When they have planned and created their presentation, invite the rest of the class to score the heritage values of the town. 
How would pupils score their town (from 1 to 3 with 3 being highest level of agreement) on the four values?
There is strong evidence of the heritage of our town. (Agree 3, Not sure, Disagree 1)
There is great historical value in our town shown by buildings, and other features. (Agree 3, Not sure, Disagree 1)
There is aesthetic evidence that our town has been carefully designed. (Agree 3, Not sure, Disagree 1)
There is a strong community spirit with lots of stories about the people who lived here. (Agree 3, Not sure, Disagree 1)
Do all of the presentations get the same score for the same values?
What are the reasons why one presentation may score more highly in community than another presentation?
	




Session 6 Place Detectives: Exploring Heritage Values Poetry
	Introduction (10 mins)
	Resources

	The four heritage values make a great basis for creative work. This activity will work for young people to write an individual poem or to contribute to a class poem (or both). Start by using the values as a frame for a poem. Discuss the four values. As you explore the values invite pupils to make notes for a word bank.
Start by asking what each value means as a word. Then explore how it is interpreted to be a Heritage Value.
Evidence
What are the shapes, colours, smells and sounds of the town? Not just the buildings what about the infrastructure, the roads, the rivers, railways, cycle paths etc?
Historical
What do the historic buildings look like? What are they made from? What is the texture of the buildings? What do they look like? Imposing, impressive or a bit tired and tatty?
Aesthetic
How do pupils feel the town has grown? Has it been planned? Has it been designed? Is it very different from how it was in Medieval or Roman times? Has it grown organically? Is it neat, well planned, tidy, or sprawling and a bit haphazard?
Communal
And finally, how do pupils feel about their hometown? If they were to describe that feeling to someone they have never met before what would they say? Are they proud? Do they feel safe? Do they feel happy to live here? Are there parts of the town they don’t like? How do these places make them feel?
Invite pupils to make word banks around the four values.
	Whiteboard
Paper, pens

	Planning poems (15 to 30 mins)
	

	Give pupils a few more minutes to work on their word banks before sharing key words for each value. 
Next invite pupils to arrange words they find most appealing into sentences. Start with prompts for each value which can be removed later in the process.
Evidence - My town looks like…
Shapes, colours, people, important places for the community,  places that are important to pupils.
History - The stories of my town are …
What are the stories that combine to make the place? People? What happened in some of the buildings? What happened to the people who lived here?
Aesthetic - The design features of my town are …
How has the town evolved?
Communal - When I think about our/my town I feel….
This is a far more personal response. 
	

	If they remove the prompt phrases what are they left with. Can they work on these phrases to make a poem?
	

	Advice
Pupils may have the idea that poets write poems quickly. They don’t. They write and rewrite and hone the sentences and phrases until they are happy. Pupils can do this in individually, in small groups and then contribute to the whole class poem.
	

	Share the poems (10 to 15 mins)
	

	How might pupils share their poems in the town? Could they have a poetry trail?
Could they project their poems on to the walls of the school or other buildings as part of an event in the town?
Could they create a poetry pamphlet to raise money for a local charity?
Might they illustrate their poems?
Could they create a mural to illustrate their poems?
Ask young people to suggest ideas and put together a plan to implement.
The Project Officer would be delighted to receive these poems. For the lifetime of the project they will be added to the project website.
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What do we think we know?


What do we know for certain?
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Place Detectives
Sessions 1and 2 Our School

Shape and Structure

Look at the images of different street
signs or town sigrs. These signs are all
from Lincolnshire towns.

Design a new sign for your town. What
willyou need to think about? ize, image,
how clear the letters are..2 Anything,
else?

We Name You.

Anew housing estate will be buit on
the edge of town. It will have one main
road with six smaler streets leading
from i. The Distrit Counci would ike
some suggestions or sreet names.
Where might you find nspiration for
the new street names? How might you
choose the best names?

What's My Name?

O your EUS survey grd, write down the.
full name of your school. When you talk
about your school, o you aiways use ts
fullname?

Is it named after a person or a place? Are
there any clues to tell you what sort of
school itis?

What’s My Name?
What do the names of buildings,
streets and places tell us?

Investigate

Chaose one of the names and ty to
find out a ttle more about t. What can
you find out about the street tself?
Present yourfindings using a variety of
descriptions using a map or plan,
including some dates, speech bubble.
quotes, close up images and sketches.

Up My Street?

Whatis the address of the school? s
there anything nteresting in the name
of the street or the road?

Lok ata map of the town (ether
online or astreet map). Are there any.
interesting or unusualstreet names?.
Make a st of the most unusual.

‘What Does That Mean?

How might you find out more.
about the unusual words in
Street names?

Can you write ashort

‘explanation of what the words
mean?
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Place Detectives
Sessions 1and 2 Our School

Shape and Structure

What structures and shapes seem to
dominate the school building? Where else:
have you seen these shapes in buidings in
towns across Lincolnshire? Across the UK?
What shapes do you think are or strength
and structure and which are for
decoration? Are there some that are for
both?.

AN )
Y

Investigate
Tryto find out aitte
more about the school,
when itwas but and who
the fist pupils might have.
been. Write ‘a day in the
i story descrbing the
first day at school for one
ofthe very fist pupis

AN 4

More Maths.

Estimate some mathematical facts about
the school. How high, wide and deep?
How much money did it cot to bulld?
How many days did it take to build and
how many people were involved? How-
heavy were some of the key stones and
how long were cables and wires and

\_pioes?

Investigating Buildings
Our School

Future Buildings

Talk about what a school for the future
mightlook ike. Where would the
school be placed? How could the
school be designed to be ‘sympathetic’
o exiting bulldings but also represent.
aviewto the future?

Clues to the Past.

How old s the school? What is the
evidence? I there a foundation stone:
which shows the date it was bult? Are
there any clues n the shapes of the
windows and doors? f you can find the:
date when the school was built? Are
some parts of the school older than
others?

Research which other buildings were.
buil at the same time as the school
What do they have in common? Draw
an image of your town atthe time your
school was built.

AN /

Town Plan

What doyou think your town may
have looked ik when the school
was buit?

Draw an image of your school and
surrounding buldings at the time.
Your school was bl

Create an ilustrated map of your
town from the same time. Use maps
and information from the
LincsAboutTown websie.
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Place Detectives
Session 3 Mapping the Evidence

Create a Timeline How We Used To Live
e
e T
periocs inchronologialorder. Peg. photographs of ouses.
Fhern on s e, ‘showing how people lived at
e ot attime. Ty o show a range
Setting the Scene e of ouse, rom man hoses,
e

Peg all of the evidence onto the
timeline. How wouid you ke to
bring ll of the evidence together
10 share with the st of your
school r new pupls ining your
school?

In your teams decide who will work Mapping a Timeline
on each era and bring together ‘The history of our town

your evidence a5  poster o add to

3 classfize orvideo. You can
choose how best o share your
evidence o lfe n your town from
the past

When did most change happen?

The Town

Would there have been a high
street during each of the

different eras in your town's
history? If yes, what would
that have looked ike? What
sort of evidence might you
find?

Around Our Town

How was lfe for peaple ving on the edge of town,
perhaps in the countryside? Where did they ive? Wnat
did the land look ike? What tools did they use?
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Place Detectives

Jump in!

Imagine you could step nto each photo.
What would you see, hear and feel? How

Session 4 Mapping the Evidence might this be diferent from other people:
who may be n the photo or who may arrive

afteryou? Write 2 commentary to explain
Your thoughts o take it in tuns to tell
people abou . Ask people to guess which
photoyou arein.

Photographer

Interview
Prepare and presenta
possbl ntervew with the
photographer or one o two
oftheseimages. Don't el
the res of the clas which
photo. Can they work tout
from your ntervew?

Important Image

Which image do you think is
the most sgnificant in
Gescribing a key feature of
the history of our town? In
Your group, can you order the.
images in this way?

Photos from the Past

Photographs capture a moment that is gone forever

Question Time.

Choose one photo that makes you wan to ask more
‘questions. List some questions that would hielp you to
understand further what is happening inthis image. How
can you find out more?

Same but Different.

Put the images in pairs so
that they lustrate a smilar
theme. Can you now put
them in ‘opposite pairs to
show howa theme can be:
presented n diferent
ways?

Headlines

Imagine that each photo
is being presented to.a
newspaper to lustrate a
story associated with our
town. What headiines
‘could accompany them?.
(You could cut and paste.
words and phrases from
existing newspapers)
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Session 4 Mapping the Evidence

Take It Online
1fyou prefer, make a digtal ral.

Story Maps is a toolthat helps create digtal
rails. https:/storymaps aregis com

Design

Design a trail to print. Make itas.
attractive as you can. Use colour and
clear signs and words.

Look at the examples provided?

What about markers for your rail>

Wil these be things that exst already or
willyou create labels or clues?

Design cons to show i your questions.
are about Knowledge and
understanding, Challenges or Fun.

Creating A Trail?

Trais area great way to welcome visitors
and local t0.aplace. There are lots of
different types oftai. Start by thinking
about the sort oftrailyou want to reate:

and who the trail might be for.

Make a st of the different groups of
people you want o attract.

How wil you make them want to take.
partinyour trail?

Welcome to our Town
Create a trail to introduce locals
and visitors to some of your town’s
best features

Challenge Questions

Draft your questions and test them with a
partaer. Are your trai questions or
challenges clear? Are they easy to follow?

How could you make them better?

Where Will Your Trail Go?

Trais usually have about six places
t0'stop. Which places do you find
Interesting? Which places might be
of interest to your audience? Lit as
many as you can think of and then
select the six bt ones and plot
them on a map. f you have collected
EUS data add this to the map.

Questions

Most ralswill use three different types
of question

Knowledge and understanding.
Find out about.

Challenge questions

Find, collect, draw, answer, find a clue.
Enjoyment and fun

Challenges, missions,take a sife, tella
Joke, mime, video challenge.

What sortof questions will you use? You
may choose to mixall the.
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Session 6 Exploring Heritage Values

Setting the Scene

Where does your drama take
place? Plot the scenes on a map,
Create atrai based on the.
lacations ofthe televsion drama to
bring tourism o your town.

Using some of the background
information you have gathered,
outine stories or parts of one story
thataarelikely to have happened in
other parts of the town.

In Conversation

Asa group choose an important time in the.
Gevelopment of your town to research. Use the
Uines Through Time bookiet to gather background
information. Each member o the tea creates a
character who may have Ived at ths time. Once
‘everybody has had the chance to think about their
character, ntroduce yourselves to each other,
sharing some aspects of your stary. Make sure you
ask the people you meet about their story as well
as retel your own.

Seript It

Imagine television company decided to make a
television drama out of your idea. The company asks.
You to write a scrpt. How would this begin? Set out the.
beginning including a description of the set, the props,
costumes and ighting.

AStreet Through Time

Compare the roles and
responsibiites described in
each of the stories. Where do
the characters lve? How do.
the characters connect? What
are the relationships? Where
o they feel comfortable?

What's the Story?

Pitch the story line for a one-off
television drama about your
characters. This could be setin
the era you have chosen. O
your characters could time
travel. Whats the big challenge:
that they will face?

Frame the overal story nside a
larger poster picture showing
what you have leart about this
time period.
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